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• Each school in NC will be accessed using a letter grade 
of A, B, C, D, or F.

• General Assembly intends to include growth in these 

performance grades.
• No retesting in 2012-2013 because of the establishment of 

new achievement levels
• Spring, 2013, scores for ALL EOG’s & EOC’s will not be 

available until October, 2013. 

However…

• ****A score for EOC’s/MSL’s (0-100 scale) will be provided 

to schools to be used in calculation of student grade (before 
achievement levels are established).****



To populate Standard 6, the following 
assessments will be used to measure student 

growth:

•End-of-Course Tests

•Algebra I/Integrated I (Common Core Math I)

•English II

•Biology

•Measures of Student Learning (MSL’s)

•Career and Technical Education Post-

Assessments

***NCDPI requested federal approval to use the 2012 – 2013 school year as the 

first of three years of data for all teachers who will have assessment data during 
the 2012 – 2013 school year. (Even those teachers who already have three years 
of value-added scores will “start fresh” this year.)***









168 Seniors tested/144 certificates awarded

The WORKKEYS assessments measure foundational and personal skills.            
--Foundational Skills assessments measure different applied job skills in the 
areas of communication, problem-solving and inter-personal skills. 
--The Personal Skills assessments, ACT's latest assessment component, is 
designed to predict job behavior and measure the full potential of individuals. 





A good teacher makes 
you think even when 
you don’t want to.

(Fisher, 1998, Teaching Thinking)



REVISED BLOOM’S 

TAXONOMY



Remembering

The learner is able to 
recall, restate and 
remember learned 
information.
– Recognizing

– Listing

– Describing

– Identifying

– Retrieving

– Naming

– Locating

– Finding

Products 

include:

• Quiz

• Definition

• Fact

• Worksheet

• Test

• Label

• List

• Workbook

• Reproduction

•Vocabulary 

Recall or 

recognition 

of specific 

information

Cognitive Process



Classroom Roles for Remembering

Teacher roles

• Directs

• Tells

• Shows

• Examines

• Questions

• Evaluates 

Student roles

• Responds

• Absorbs

• Remembers

• Recognizes

• Memorizes

• Defines

• Describes

• Retells

• Passive recipient

Cognitive Process



Remembering: 
Potential Activities and Products

• Make a story map showing the 
main events of the story.

• Make a time line.

• Make a concept map of the topic.

• Write a list of keywords you know 
about….

• What characters were in the story?

• Make an acrostic poem about…

Can you recall information?Cognitive Process



Understanding

The learner grasps the 

meaning of information by 

interpreting and translating 

what has been learned.

– Interpreting

– Exemplifying

– Summarizing

– Inferring

– Paraphrasing

– Classifying

– Comparing

– Explaining

Products 

include:

• Recitation

• Summary

• Collection

• Explanation

• Show and tell

• Example

• Quiz

• List

• Label

• Outline

Understanding 

of given 

information

Cognitive Process



Classroom Roles for 

Understanding
Teacher roles

• Demonstrates

• Listens

• Questions

• Compares

• Contrasts

• Examines  

Student roles

• Explains

• Describes

• Outlines

• Restates

• Translates

• Demonstrates

• Interprets

• Active recipient



Understanding: Potential Activities and Products

• Cut out, or draw pictures to illustrate a particular event in the story.

• Illustrate what you think the main idea may have been.

• Make a cartoon strip showing the sequence of events in the story.

• Write and perform a play based on the story.

• Write a summary report of the event.

• Prepare a flow chart to illustrate the sequence of events.

• Paraphrase this chapter in the book.

Can you explain ideas or concepts?



Applying
The learner makes use of 

information in a context different 

from the one in which it was 

learned.

– Implementing

– Carrying out

– Using

– Executing
Using strategies, 

concepts, principles 

and theories in new 

situations

Products include:

• Photograph 

• Illustration

• Simulation

• Sculpture

• Demonstration

•Presentation

• Interview

• Performance

• Diary

• Journal  



Classroom Roles for Applying 
Teacher roles

• Shows

• Facilitates

• Observes

• Evaluates

• Organizes

• Questions  

Student roles

• Solves problems

• Demonstrates use of 
knowledge

• Calculates

• Compiles

• Completes

• Illustrates 

• Constructs 

• Active participant



Applying: Potential Activities and Products

• Construct a model to demonstrate how it looks or works

• Practice a play and perform it for the class

• Make a diorama to illustrate an event

• Write a diary entry

• Make a scrapbook about the area of study.

• Make up a puzzle or a game about the topic.

Can you use the information in another 
familiar situation?



Analyzing
The learner breaks learned information 

into its parts to best understand that 

information.

– Comparing

– Organizing

– Deconstructing

– Attributing

– Outlining

– Finding

– Structuring

– Integrating

Products 

include:

• Graph

• Spreadsheet

• Checklist

• Chart

• Outline

• Survey

• Database

• Mobile

• Abstract

• Report  

Breaking 

information 

down into its 

component 

elements



Classroom Roles for Analyzing

Teacher roles

• Probes
• Guides
• Observes
• Evaluates
• Acts as a resource
• Questions
• Organizes
• Dissects

Student roles

• Discusses
• Uncovers
• Argues
• Debates
• Thinks deeply
• Tests
• Examines
• Questions
• Calculates
• Investigates
• Inquires
• Active participant

Cognitive Process



Analyzing: Potential Activities and Products

• Use a Venn Diagram to show how two topics 
are the same and different

• Survey classmates to find out what they think 
about a particular topic. Analyze the results.

• Classify the actions of the characters in the 
book

Can you break information into 
parts to explore understanding and 

relationships? 

• Construct a graph to illustrate 
selected information.

• Review a work of art in terms of 
form, color and texture.

How did I 
get that 
answer?How did I get that answer???



Evaluating
The learner makes decisions 

based on in-depth reflection, 
criticism and assessment.
– Checking

– Hypothesising

– Critiquing

– Experimenting

– Judging

– Testing

– Detecting

– Monitoring

Products include:

• Debate

• Panel

• Report

• Evaluation

•Investigation

• Verdict

• Conclusion

•Persuasive speech

Judging the value of 

ideas, materials and 

methods by developing 

and applying standards 

and criteria.

Cognitive Process



Classroom Roles for Evaluating

Teacher roles

• Clarifies

• Accepts

• Guides 

Student roles

• Judges

• Disputes

• Compares

• Critiques

• Questions

• Argues

• Assesses

• Decides

• Selects 

• Justifies

• Active participant

Cognitive Process



Evaluating: Potential 
Activities and Products

• Write a letter to the editor

• Prepare and conduct a debate

• Write a persuasive speech arguing for/against…

• Form a panel to discuss viewpoints on…

• Write a letter to. ..advising on changes needed.

• Evaluate the character’s actions in the story

Can you justify a decision or course of 
action?

Cognitive Process



Products 

include:

• Film

• Story

• Project

• Plan

• New game

•Song

• Newspaper

• Media product

• Advertisement

• Painting

Creating

The learner creates 
new ideas and 
information using 
what has been 
previously learned.
– Designing

– Constructing

– Planning

– Producing

– Inventing

– Devising

– Making

Putting together 

ideas or elements to 

develop a original 

idea or engage in 

creative thinking.

Cognitive Process



Classroom Roles for Creating

Teacher roles

• Facilitates

• Extends 

• Reflects

• Analyzes

• Evaluates  

Student roles

• Designs

• Formulates

• Plans

• Takes risks

• Modifies

• Creates

• Proposes

• Active participant

Cognitive Process



Creating: Potential Activities and Products

• Invent a machine to do a specific task.

• Create a new product. Give it a name and plan a marketing campaign.

• Write a TV show play, puppet show, role play, song or pantomime 
about..

• Develop a menu for a new restaurant using a variety of healthy foods

• Design a record, book or magazine cover for…

• Write a jingle to advertise a new product.

Can you generate new 
products, ideas, or ways of 

viewing things?

Cognitive Process



The verbs provide 
clues as to the 

cognitive process 
category intended 

by the person 
writing the 

standard.  The six 
cognitive process 

categories are 
divided into 19 

identified specific 
cognitive 

processes. 



The 19 Specific Cognitive 

Processes

Remember Understand Apply Analyze Evaluate Create

Recognize

Recall

Interpret

Exemplify

Classify

Summarize

Infer

Compare

Explain

Execute

Implement

Differentiate

Organize

Attribute

Check

Critique

Generate

Plan

Produce



2.
UNDERSTAND

Interpreting
Exemplifying
Classifying

Summarizing
Inferring

Comparing
Explaining

THE TAXONOMY TABLE

COGNITIVE PROCESS DIMENSION

1. 
REMEMBER
Recognizing

Recalling

3.
APPLY

Executing
Implementing

4.
ANALYZE

Differentiating
Organizing
Attributing

5.
EVALUATE
Checking
Critiquing

6.
CREATE

Generating
Planning

Producing

Question

Activity

Verbs



Now it’s your turn…

• Use the Bloom’s Matrix to plan a number 
of activities and questions for each level of 
the taxonomy in your subject area.

• Use the material for the first 9 weeks of 
instruction. 

HAVE FUN!



2.
UNDERSTAND

Interpreting
Exemplifying
Classifying

Summarizing
Inferring

Comparing
Explaining

THE TAXONOMY TABLE

COGNITIVE PROCESS DIMENSION

1. 
REMEMBER
Recognizing

Recalling

3.
APPLY

Executing
Implementing

4.
ANALYZE

Differentiating
Organizing
Attributing

5.
EVALUATE
Checking
Critiquing

6.
CREATE

Generating
Planning

Producing

Question

Activity

Verbs



Webb’s Depth of 

Knowledge

CCSS ELA & MATH



Levels of Thinking In 

Bloom’s Taxonomy and 

Webb’s Depth of 

Knowledge



English II Constructed-Response Item
Moonrise

by Jenette Purcell

City night sky
gives itself to me again
when I have so little left to receive it.
I am dark, crumbling
and you are rivers and trees away
searching your own night sky for a sign.
The strong gates of your heart
are wide open to me always, but,
if only.
So I wait, as seasons before, decades before,
fathers and mothers before me still inside
watch and listen.
Suddenly,
bamboo, bones, fiber, fences,
water, glistening koi,*

all the tiny rooms,
paths and places I hold your memories
relax
in audible, reverent wonder
at the fullness forming
on this horizon’s edge.

*koi: colorful fish that symbolize love and friendship

In Moonrise, explain how the theme is 
developed throughout the poem. Use specific 
details to support your answer. 

DOK: Strategic Thinking
Standard: Reading for Literature (RL.2)
Key Ideas and Details: Determine a 
theme or central idea of a text and 
analyze in detail its development over the 
course of the text, including how it 
emerges and is shaped and refined by 
specific details; provide an objective 
summary of the text. 



Scoring Rubric for Constructed- Response 

Item

Score 

(points)

Rubric

2 • Identifies the theme of the poem
• Uses at least one example of how the theme is revealed

in the poem
• Writes a response that explains how the theme is
developed throughout the poem

1 • Identifies the theme of the poem
• May or may not use at least one example of how the
theme is revealed in the poem

• Writes a response that may or may not explain how the
theme is developed throughout the entire poem

0 • Fails to identify the theme of the poem
• Fails to use at least one example of how the theme is
developed in the poem

• Fails to write a response that explain show the 
theme is developed throughout the poem

In Moonrise, explain how the theme is developed throughout the 
poem. Use specific details to support your answer. 



Math I Constructed Response Item

Calculator: Inactive
DOK: Skill/Concept
Domain: Interpreting Functions
Standard: F.IF.4 For a function that models a relationship 
between two quantities, interpret key features of graphs and 
tables in terms of the quantities, and sketch graphs showing 
key features given a verbal description of the relationship. Key
features include: intercepts; intervals where the function is 
increasing, decreasing, positive, or negative; relative 
maximums and minimums; symmetries; end behavior; and 

periodicity.

The daily profit, P, of a business that sells x units of a product each day is given by the 
function P = –2x2 + 200x + 3,000. The number of units sold on Tuesday was 10 less 
than the number needed for maximum possible profit. What is the difference between 
the actual profit on Tuesday and the maximum possible profit? 

Enter your response here:

Only 0, 1, 2, 3, 4, 5, 6, 7, 8, 9, ., -, and / are allowed. 



Digging Deeper
Upcoming Opportunities and Resources

►►►►Grade-Level Assessment Webinars                        
coming Fall and Winter 2012-2013

►►►►Released EOG/EOC & MSL Sample Questions-
coming Fall 2012

►►►►Latest updates in each subject area-available on 
the NCDPI site http://www.ncdpi.wikispaces.net/

►►►►Test Specifications for the Next Generation of 
Assessment http://www.ncpublicschools.org/acre/ 

assessment/online/

►►►►SCS Curriculum Documents available on SCS 
Website: STAFF menu/Curriculum Resources


